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Collaboration between Regular Class Teachers
and Special Support and Resource Room Teachers:
“Exercises in Designing and Supporting Elementary School Japanese Lessons”
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In July 2012, the Ministry of Education, Culture, Sports, Science and Technology issued a report titled “Promoting 
special support education for the purpose of constructing an inclusive education system and creating a symbiotic 
society”.8） In the report, the Ministry advocated “diverse educational communities” with continuity. Collaboration 
between regular class teachers instructing groups of students and special support teachers supporting individual 
students will help to establish continuity in educational communities from the point of view of students. Up to now, 
teachers have generally collaborated through methods such as discussion and teaching reports and there have been 
no reports of collaboration in which teachers work together to address specific lesson content. This study reports on 
exercises of designing lesson plans for elementary school Japanese classes and student support, which were carried out 
through collaboration between regular class teachers in charge of groups of students, teachers working for the language 
resource room, and teachers supporting students with autism and emotional disorders. In addition, new directions with 
respect to connecting educational communities are considered.
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